Athlete learning and Decision Making


Module Outline: All Communities

Module 2 of 2 modules in the Athlete Development learning area of the Coach Development Framework. This module outline caters for all coaching communities.
Module Number: AD207
Aim/Overview Statement

The purpose of this module is to help coaches understand how athletes learn, make decisions and progressively develop the game knowledge and skills required for their sport. The module also helps coaches to understand how athletes can be encouraged to develop self-awareness techniques for performance improvement. 

Learning Outcomes 
The coach will be able to:

1. Explain, demonstrate and reflect on how athletes learn skills and make decisions.
2. Explain reasons for individual learning differences and demonstrate how to cater for these differences within coaching practice.
3. Explain and demonstrate how athletes can develop self-awareness.

Delivery Notes
NSOs need to define how this module will be delivered to coaches and who can facilitate delivery.

Gaining the knowledge about athletes’ learning and decision making can be self-learned, completed in workshops or seminars or with a critical friend. However, athlete learning and decision making needs to be learned, practised and refined throughout a prolonged period of coaching practice (see Appendix 1 for further detail and, for example, see learning activity D in Appendix 2).

Learning Activities
See Appendix 2 for some sample learning activities. NSOs can adapt these to suit their sport or create learning activities that ensure all learning outcomes listed above are met. This module suits all coaching communities, but coaches should ensure the gaining of knowledge, skill and understandings for this module are done with the coaching community they are involved with.
Assessment
NSO’s will determine the assessment approaches.
Available resources (see www.sparc.org.nz):

1. How Athletes Learn and Make Decisions 
Other Helpful Resources:

Gallwey, W. T. (1981).  The Inner Game of Golf. London: Pan Macmilian Ltd.

Honeybourne, J (2006). Acquiring Skill in Sport- An Introduction. London: Routledge.
Schmidt, R. A. & Wrisberg, C. A. (2004). Motor Learning and Performance –A Problem-based Approach (3rd ed.). Champaign, IL: Human Kinetics.
Fleming, N., Robson, G., & Smith, R.J. (2004). Coach Learning, VARK.
Appendix 1 - Module Delivery Notes 

Purpose

These notes provide further guidance for NSOs to complete the Delivery Notes section of the module outline.

Overview

SPARC’s coaching philosophy is to develop coaches to be athlete-centred within coaching practice. At the outset, it is important to understand that the key to the athlete-centred approach is a leadership style that caters to athletes’ needs and understandings and where athletes are enabled to learn, become aware and have control of their participation in sport. Some of the main advantages of using an athlete-centred approach to coaching are that athletes are motivated to learn and they have a greater understanding and stronger retention of both tactics and skills (cognitive, emotional, social and physical), which are so important to success in sport. An athlete centred coach facilitates learning but does not control it. This approach is clearly beneficial given that athletes must be self-sufficient in their performance, decision making and option taking while competing in their respective sport. In particular, an athlete-centred approach encourages athletes to become self-aware and self-sufficient, encourages athlete ownership and responsibility, allows them to make informed decisions and emphasises individual growth and change.

Background and Nature of this Module

The learning opportunities provided for coaches should match the athlete-centred philosophy mentioned above. In delivering modules it is important that for coach development, facilitators/trainers model an approach that coaches can in turn use with their athletes. Hence the starting point for delivery should be to decide what and how learning situations should be facilitated to ensure that the focus is on the athlete and that the delivery mechanisms have a coaching in practice emphasis. 

For this module, there is an emphasis on the ‘how’ athletes learn and make decisions within coaching practice. 
This module involves three key learning outcomes that require coaches to practise for a period of time. 

As approaches to coach learning for all coaching communities are similar the module outline applies to all coaching communities. However, it is important to realise that the nature and content of discussions and tasks associated with learning activities, and the way coaches apply their learning, will differ significantly because the athletes’ stages of development greatly affects the ‘how to’ of coaching.

Ideas for Coach Learning of this Module

For coaches to successfully complete this module, each coach needs to complete a series of learning activities that cover all three learning outcomes.

The following notes are grouped by learning outcome, but delivery approaches are likely to integrate learning from different outcomes (see sample learning activities in Appendix 2). Most learning activities require personal development and help from a critical friend (or mentor). Some are self-learned, some are peer-learned, some are workshop based, and most need to be applied in coaches’ training sessions. 

(Note: The Early Childhood coaching community is covered through SPARC’s active movement programme and the High Performance coaching community through the NZ Academy of Sport network)

Learning outcome 1 - How Athletes Learn and Make Decisions
Coaches will need to be able to explain, demonstrate and reflect on how athletes learn skills and make decisions. There is a resource supplied on the how athletes learn and make decisions which NSOs can download from the SPARC website. For some of the learning activities NSOs, RSOs or RSTs should arrange a qualified facilitator to provide a workshop on this approach.

Learning Outcome 2 - Individual Learning Differences

The coach will be able to explain reasons for individual learning differences and demonstrate how to cater for these differences within coaching practice.

The resource supplied with this module is a key to learning about individual learning differences. Material on VARK is also useful in understanding learning styles. 

Learning Outcome 3: Athlete Self-awareness

The coach will be able to explain and demonstrate how athletes can develop self-awareness.

The resource supplied with this module is a key to learning about athlete self-awareness. 
For all Three Learning Outcomes

For all learning activities, there are self-reflective questions supplied to connect coaches to their own group of athletes. First, coaches will need to gain knowledge about athlete self-awareness. Ways to do this are listed in the bullet points below. Once they gain the knowledge, coaches will need to gain the skills and understandings through application of the learning within their training sessions. 
For all these learning outcomes, coaches can gain knowledge through:

· Brainstorming ideas with a group of coaches and selecting information relevant to their athletes.

· Attending a relevant workshop  

· Real life or video observations or considering case studies or topics and selecting information relevant to their athletes.

· Reading resources supplied or other resources.

· Self-reflective analysis

· Discussions with critical friends
Some ideas on this application are provided in the sample learning activities in appendix 2.

Appendix 2 – Sample Learning Activities

These learning activities illustrate ideas for helping coaches to meet the learning outcomes of this module. Activities should be modified to meet the needs of the particular sport or group of coaches. These activities support an athlete-centred approach. 

The learning activities include individual, small group and large group situations. Some may be adapted for self-directed approaches such as on line learning. All learning activities require application in coaching practice situations. Learning situations in which the knowledge is embedded in real contexts are most appropriate.

If the module is delivered concurrently to groups of coaches who are coaching in different coaching communities, the delivery should cater for all individuals using organizational means and resources that meet the needs of their particular community. 

Delivery and assessment (if relevant) should cover all learning outcomes.

Activity A: Workshop or self-directed learning
· Covers learning outcome 1
· For all coaching communities

If coaches/NSOs choose to do this activity as a workshop, a qualified facilitator who has understanding, knowledge and skills about athlete learning and decision making is to be used. 

Task 1:
Coaches will make two lists answering the questions in Appendix 3, and reflecting on these as follows: 
1. Coaches write down as List One, what they already know about athlete learning and decision making. 
2. Coaches read the resource How Athletes Learn and Make Decisions and then create List Two by answering the questions again, using the information provided in the resource about athlete learning and decision making.
3. In a workshop situation coaches compare their answers with a partner and discuss these to decide on important similarities and differences between the two lists that they can report back to the workshop. (If coaches are self-learning they should compare their two lists and comment on key similarities and differences in their journal. 
Task 2: 
Coaches plan two training sessions that focus on athlete-learning. (If in a workshop situation the planning can be done in pairs).
Note: 

Information about how athletes learn and make decisions is something that coaches don’t often record in their plans.  However, for the purpose of this learning activity, coaches will need to show on their plans how they have included  specific learning opportunities and how they relate to the information supplied in the resource How Athletes Learn and Make Decisions.  For example, coaches could explain on their plan, that “I will use a variety of real game scenarios and the reason for this is so that the athletes can develop the relational properties between individual skill and specific game requirements” (or develop their schematic understanding of real game situations). Or the coach may indicate on the plan that he/she has selected practices that “are particularly challenging but not so hard that the practice goals can’t be achieved”.  (Challenging situations that keep athletes within the upper ‘zone’ of their capability are considered to be important for learning.  In this zone motivation is optimized and decision making becomes more significant to the athlete. A measure of this is that it can often only be achieved when the athlete is assisted by a coach or another competent player). 
Task 3:
Coaches implement the two training sessions based on their plans from Task 2. 

Task 4: 
Coaches reflect on the specific athlete learning and decision making that occurred during the training sessions. This could be done by having a fellow coach or mentor (i.e. a critical friend) observe the training sessions, and then the two could discuss the nature of athlete-learning or decision making that occurred during the session. For coaches who are self-learning, it could be done by having a critical friend observe or video the sessions and then discuss the success of the learning or the concerns that should be addressed in future sessions.
The following reflective questions will aid coaches to evaluate their implementation of athlete learning:

· How did the athletes demonstrate their learning in competitive situations?
· Comment on the decision making opportunities and abilities of the athletes.

· What role did you play to help athletes learn?

· How was the implementation of coach questioning or problem solving?

· Comment on the game sense of the athletes during training.

· How well did athletes improve technique through the learning experiences? 
Activity B: Workshop 
· Covers learning outcome 2

· For all coaching communities

For this learning activity, coaches need to read the How Athletes Learn and Make Decisions resource paying particular attention to individual learning differences.

The learning activity should be run by a facilitator who has the knowledge, skills and understanding of individual learning.

Task 1:  

For this task, facilitators ask the coaches to identify what they already know about their athletes’ learning characteristics. (At a general level rather than for each individual athlete) 
The coaches should write these characteristics in their coaching journal and then discuss these in a group of 2-4 coaches. They should take into account their own expectations of athletes relative to the level of competition, as well as the athletes’ age, level of experience, motivation for participating and preferred ways of learning.

To help, the facilitator could put the following on a white board or PowerPoint. 

· What is your teams’ or athlete’s typical game or event pattern (i.e. How do they play the game/compete? What level are they at? e.g.,’ bees around a honey pot’, beginning to play as a team as opposed to a group of individuals,  run flat out at the start but ’die’ before the finish, poor skill levels like inaccurate throwing or poor catching, etc).

· What is the range of experience of the different athletes? 

· What are some of their different characteristics e.g. physical build, physical ability, ability to concentration or ways they prefer to learn or be coached? 
· How have the above affected the learning differences observed within the group? Ensure to consider the coaching community you coach.
Task 2: 

1. Coaches write in their coaching journals, individual profiles of three of their athletes identifying differences. Each profile should include athlete age, previous experience, development of schema, innate abilities, reason for competing (motivational aspirations, achievement relative to peers) and anything to help coaches understand how these athletes might learn. Use the How Athletes Learn and Make Decisions resource.

2. Once they have written the profiles the coaches then share this information in pairs or small groups. Coaches outline the characteristics that influence learning differences among the three athletes and give possible reasons for these.

Task 3:

Coaches plan two training sessions that focus on how they would cater for the learning differences within their group.  They should then implement the training sessions and provide written comment on whether they met the variety of learning needs in the group. 
Task 4:

Coaches reflect on the two training sessions and how well they catered specifically to the learning differences of the three athletes identified in task 2. Using the How Athletes Learn and Make Decisions resource, they then comment on two instances where these athletes experienced success because of the way learning differences were catered for and two instances where the learning experience could be changed to ensure better individual learning.
Activity C: Workshop 
· Covers learning outcome 3
· For all coaching communities
For this learning activity, coaches need to read the How Athletes Learn and Make Decisions resource paying particular attention to individual learning differences discussion.

The learning activity should be run by a facilitator who has the knowledge, skills and understandings of individual learning.

Task 1: 
1. Facilitators ask the coaches to identify how they currently coach their athletes.  This will enable coaches to become aware of their actions and alter performance if necessary.  Each coach should write down ideas in his/her coaching journal. 
As a guide, facilitators could put the following questions on a white board or PowerPoint: 

· Do I tell my athletes what to do or do I guide them towards self-awareness? 

· Do I tell my athletes what they have done right or wrong or do I guide them so that they solve the problem themselves? 

· Do I use other athletes to help? 

· In what situations do I ask them to think about their actions? 

· How do I lead them to self-discovery and adjustment? 

· Do I help them feel their way through the process? 

· How do I approach common errors?

2. The facilitator divides coaches into groups of 3 or 4. Coaches then compare and discuss the way they could coach to encourage self-awareness. They then compare and discuss the similarities and differences of their coaching methods with those of the self-awareness and self-corrective learning environment methods outlined in the How Athletes Learn and Make Decisions resource. 

Task 2: 
With a critical friend, coaches plan two training sessions that focus on self-awareness and self-correction approaches. These may incorporate problem posing/questioning approaches for their athletes. Coaches should also show how they would use self and peer feedback approaches. 

Task 3:
 Coaches implement the two training sessions observed by their critical friend (or alternatively, the training session is videoed and sent to the critical friend).

Task 4:
 Coaches reflect through discussion with their critical friend how the training session catered to enhancing athletes’ self-awareness of their performance. The questions from Task 1 can be used for this discussion.
Activity D:  Self-directed Learning
· Covers all learning outcomes

· For all coaching communities.

Coaches should read the resource How Athletes Learn and Make Decisions and then complete the four tasks:

Task 1: 
In a journal, coaches answer the questions in Appendix 3. 

Task 2: 
Coaches plan three training sessions that include learning experiences which apply knowledge about how athletes learn and make decisions, individual differences, and self-awareness approaches based on the information contained in the resource material.
.
Task 3: 
Coaches implement the planned training sessions.

Task 4: 
Coaches reflect on the success of the implementation of the training session on athletes learning, decision making and athlete self awareness.  The following questions should guide this reflection.
· How did the athletes demonstrate their learning in competitive situations?

· Comment on the decision making opportunities and abilities of the athletes.

· What role did you play to help athletes learn?

· How was the implementation of coach questioning or problem solving?

· Comment on the game sense of the athletes during training.

· How well did athletes improve technique through the learning experiences? 
· What was your teams’ or athlete’s typical game or event pattern (i.e. how do they play the game? What level are they at? e.g.,’ bees around a honey pot’, beginning to play as a team as opposed to a group of individuals, run flat out at the start but ’die’ before the finish, poor skill levels like inaccurate throwing or poor catching, etc).

· What individual differences did you observed? Ensure you consider the coaching community you coach.
· How much experience have the different athletes had? 

· What are some of their different characteristics e.g. physical build, physical ability, ability to concentration, ways they prefer to learn or be coached?  

· Did I tell my athletes what to do or did I guide them towards self-awareness? 

· Did I tell my athletes what they have done right or wrong or did I guide them so that they solve the problem themselves? 

· Did I use other athletes to help? 

· In what situations did I ask them to think about their actions? 

· How did I lead them to self-discovery and adjustment? 

· Did I help them feel their way through the process? 

· How did I approach common errors?

(Note: It should be recognized that new coaching approaches develop progressively and therefore coaches require time and experience to acquire and apply new skills with expertise).
Activity E: Case-based learning
· Covers all learning outcomes
· For all coaching communities

Coaches should read the resource How Athletes Learn and Make Decisions, then complete the following coaching scenarios in a workshop or self-learning situation.
If completed in a workshop, the facilitator should have understandings, knowledge and skills about individual learning.
In workshop situations, coaches read each of the following case-studies of coaching scenarios.  They then discuss, in pairs or small groups, the given questions.  If coaches undertake self-directed learning, they review the case studies and share written answers with a critical friend.
Ages and some key aspects of scenarios can be adapted so all scenarios match the coaching community (or communities) of the coaches involved.

Scenario 1: Jane’s Netball Practice
Following the first two games of a new season Jane, the netball coach of a team of 9 and 10 year old girls, decided the girls were lacking the basic skills of catching, passing and moving into space. Because of the lack of skills, the girls gave  away a lot of turnovers and were generally too slow moving the ball down the court. They were often caught looking for someone to pass the ball to.  For the next practice session Jane decided to set up a series of drills involving catching and passing that required the girls to move to a specific position to receive the ball. Many of these involved traditional pattern type drills that the girls were well used to. The girls liked the drills because they were a lot of fun, especially once they got the hang of where they were supposed to move to.  During the drills there was a lot of excitement.  Jane pushed her players to perform faster in an attempt to speed up their movements and decision making. Some of the girls had poor technique. if they dropped the ball or moved too slowly or into the wrong place etc, Jane told them how they should improve. 

When they had finished Jane was really happy because the girls had improved noticeably during the practices. Their passing became more and more accurate and they seemed to know just when to move and be in position to catch the ball. The girls were also pleased with their success. They seemed to be challenged and wanted to continue each drill for long periods of time. No one wanted to be the one to muck it up. Their drills became quicker. Because they were actively challenged their catching improved.  Their hands were ready to catch the ball and body position was much better. 
It was then time to try the skills out in a game again, so Jane set up a practice game of half court where the attacking players received the ball from the centre circle and had to get it through the defense into a good shooting position in the circle. The defensive players had to defend as they normally would. When it broke down the ball was restarted from the centre circle. Unfortunately, in this practice the girls appeared to go right back into their bad habits again. They weren’t moving like they did in the practice drills. They could see the space and weren’t moving into it fast enough to receive the ball or they weren’t passing the ball fast enough when someone was in space, and correct hand and body positions for catching had been forgotten. 
This left Jane a little frustrated because she knew they could do it. After all they had just shown they could in the practice drills. Why couldn’t they do this in the game situation?
Reflective Questions:

· How do you think Jane did as a coach?  
· Explain what she did that you agree with, or that you disagree with. 
· What could she do to overcome her frustration? 
· How could she apply some of the perspectives presented in the resource information?  
· Answer the questions in Appendix 3 to help identify some of the issues here.
Scenario 2:  Billy’s Soccer team

Billy, an ex-professional player and the coach of a soccer team (he’d probably call it football) of adolescent boys ranging from fifteen to seventeen, notices that the boys lack game vision and are not communicating very well during their Saturday game. Even though some players are moving into good attacking positions to receive the ball others are not seeing this and therefore not sending the ball through at the appropriate time. A lot of opportunities are lost. Billy thinks part of the problem is a lack of communication and vision to see the chances when they arise. His experience tells him that this is typical of teenage boys who are perhaps more focused on their own game than the teams.
Following a warm-up game of touch and pass on a short field, Billy decided to start the next practice session with a short question and answer session about Saturday’s game. He has a whiteboard and pen handy so that he can note down or diagrammatically show some of the points raised during the discussion. He begins by asking the typical general question – ‘How did you feel about Saturday’s game?’ ‘Can you pinpoint any specific reasons for missing the opportunities or not creating more opportunities?’ He then asks specific players how they read the game. ‘What was happening up front Hemi?’ Slowly, with Billy’s help, the players begin to focus on game vision and communication. Tommy, in the mid-field said he could sometimes see Hemi free, and he felt he had the skills to get the ball through to him, but by the time he saw him it was too late, so he had to take the ball himself or pass to someone else. Typically, he felt it wasn’t really his fault because he never knew where Hemi was going or when he was going to run or where he was going next. Using the white board and diagrams, the team, with Billy’s help, worked out cues, signals and calls for how they would communicate their movements. Billy showed them some of the ways he had communicated and how he looked for opportunities when he was playing.

The boys then went into small games using relatively large fields to encourage long passing and open space. Initially they used a 4v2 ratio of attackers to defenders to encourage success.  As they improved Billy changed the ratios to 3v3. He emphasized the need for the boys to focus on looking up and reading their team mates and the opposition’s movement and the general field positions. He also asked them to consciously think about coordinating their timing, communication and movement, which they had just discussed. These were also listed on the white board for all to see as a reminder. As the boys played Billy listened for the calls and looked for the signals. He watched as individuals moved on and off the ball. Periodically, when he thought he could assist, he worked with one or two individuals or small groups asking questions and posing ‘what if’ problems.

The small games moved on to one game of typically 6v6 and then finally into two teams based on attacking and defending players.  The ratios were adjusted to allow the attacking team an advantage and also to ensure the midfielders were in their appropriate attacking roles. The players played a half-field game with the ball being restarted in the centre each time it was lost to the defenders. The players were reminded of the focus of the exercise. They were again questioned about the roles they played.  ‘Did anyone have any modifications or additions that might help?’ Billy asked after a period of time.
 As the players played Billy again observed and intervened when he felt they needed his expertise, asking questions and posing ‘what if’ problems. As the practice continued he allowed the game to develop, praising the boys when they deserved it. He progressively evened up the two teams and introduced more complex situations involving team patterned play which encouraged the players to work more closely as a unit. He felt by the end of the games the players were really stretched to their capacity and although they were making mistakes they were trying hard.
It is fair to say that although the practice was a good one, the players often fell back into bad habits when Billy, or other players, didn’t remind them about looking up, communicating and timing their runs. Billy understood the reason for this, as he knew these were all skills of the game that took time to master. He would need to come back and practice this again and again. He hoped for some improvement in next Saturday’s game, but he was realistic-he knew teenagers needed time to develop as a team.
Reflective Questions

· How do you think Billy did as a coach? 
· Explain what he did that you agree with, or that you disagree with. 
· What did he do that applied the perspectives presented in the resource information?  
· Answer the questions in Appendix 3 to help you identify some of his key points.
Scenario 3:  Sam’s Touch team.

Sam’s touch team was a mixture of new players and some with up to five years of experience.  Sam knew this wasn’t uncommon for a year nine team (12, 13 and 14 year olds). It was good that both girls and boys wanted to pick up the game once they started high school. But, the different levels of ability did pose some problems for Sam. As a parent he had volunteered to coach a school team and was asked to coach this mixed group because his daughter was in it. She was one player who, because of Sam’s influence, had five years experience.
At the pre-season trainings, Sam allowed the players to self-select their teams and break into free flowing games of touch. He didn’t force his views too much and wasn’t strict on the rules. In fact he used to join in because he liked the fun of the game too and it was obvious that his enthusiasm rubbed off on the players. During this time he was able to get to know the players and they got to know him. He was able to make an informed, but informal, assessment of each player’s capability. He found that initially, the girls and the boys would stick with their friends and would want to be in the same team as them. But, they soon balanced out the teams so that they were relatively even and the games were competitive. He didn’t have to do too much coaching either as his daughter and some of the other experienced players readily took on the job of helping the new ones. Some of the new players were quick to pick it up but others obviously needed more time. Occasionally, Sam had to remind some of the more experienced players that they needed to be tolerant of the others when they were perhaps, out of position, in front of the ball or dropped the ball etc, but a friendly reminder was all that was needed. However, after the initial practices, Sam knew that he would need to get the skills up and get the players working together as a team for the competition.
During his informal assessment of the players Sam asked each them why they had chosen to play and what they wanted to achieve so he now had a very good idea about the players.  It was a challenge that he had girls and boys, as well as experienced and non-experienced players.  He then learned that some were playing just because their friends were and that others were serious competitors.
Sam decided on a double strategy. The first was to pair up the players so that, where possible, each pair had an experienced player and a non-experienced one in it. He called this his ‘mentor pairs’, but just for his reference as he didn’t feel he needed to label it for the players. He selected the pairs himself, based on his understanding of the players. He thought about the players’ personality and who they would be comfortable with. If he felt they would be happier with the same sex he matched them this way, but this wasn’t always the case. He matched the fast runners with each other and a good ball player with someone who he thought had the same potential. The idea was that the players would learn from each other and give one another feedback about their game. The new players could learn about the game and develop their skills and the experienced players could learn to lead and analyze the game more. All players would learn more about themselves.  When asked, Sam explained generally why he had paired players the way he had.
The second strategy was to group the players into different abilities (basically experienced and non-experienced) so that he could challenge each group at their level of ability. 
Practices would involve different groups sometimes working in ‘mentor pairs’, sometimes in ability groups and most often in mixed groups. 

Sam’s practices usually began with mixed team game-like activities relating to a team goal based on the team’s and Sam’s assessment of the previous game performance and the ongoing team goals. Then Sam would break the practice into skill practices that were designed to challenge the different ability groups.  The experienced players given more complex tasks involving perhaps raps, and cuts etc ( but most importantly done at the pace they were capable of and with the skill level they were challenge by). The less experienced were given similar tasks with less sophisticated moves but still tough enough to challenge them. The players were encouraged to give feedback to others and themselves in a helpful manner.  Occasionally, one of the experienced players was asked to coach the less experienced through a particular play while Sam focused on the experienced players. In the initial stages of the season Sam set time aside for the mentor pairs to practice the basic game skills. Sometimes this involved just a one on one situation (practicing perhaps passing or dump pick and go) and at other times more than two pairs (for example when practicing moving up for the touch and then retiring in one line so the pairs became groups of six). The players were encouraged to self-assess and assist one another during these practices.
Typically, Sam would then draw the focus back to one team working together by running through some enjoyable game plays and open touch games, rotating players as would be the case in a competitive game. 
Reflective Questions:

· How do you think Sam did as a coach?  
· Explain what he did that you agree with, or that you disagree with. 
· What did he do that applies the perspectives presented in the resource information?  
· Answer the questions in Appendix 3 to help you identify some of his key points.
Scenario Four:  Bernie’s competitive sprinters.

Bernie is recognised as the athletic-clubs number one track coach. She has the ‘Senior A’ squad of about eight or nine sprinters and sometimes twelve to fifteen middle or long distance runners, ranging in age from 16 to 30. It is a big responsibility but she is experienced and does have some help. Bernie sees herself as a mentor to other coaches as well as the athletes themselves. She prefers to leave the one to one coaching of the middle and long distance runners to her assistant, James because, although he lacks experience as a coach, he does have an impressive personal record in middle-distance events.  However, Bernie always keeps an oversight on the athletes training programmes, their times or progress and their self-discipline because she knows through experience that athletes go through highs and lows and there are times when they may just need that extra bit of motivation or redirection from her. James usually discusses his training ideas with Bernie before going ahead with them, so she plays an important supporting role for him.
The sprint team is a mix of ages with the youngest being 18 and the oldest 25 years. There are three females and five males, each with their different personalities. A sixth male shows up periodically, and although he is very good he is not committed to the team or the training required.  Bernie has had to make the call of focusing less on him and more on the other athletes. Earlier in the season she asked one of the senior club members to talk to this athlete about his potential and future intentions, but it didn’t seem to change things.

During her preseason deliberations Bernie was thorough in her investigation of each athlete’s past achievements, their PB’s, progress to date, personal goals and their personal lifestyle commitments. These are important considerations but so too is balancing the personal competitive drive of each athlete with a desire to develop a team culture within the sprinters and the extended group of top club athletes. Bernie is well aware that a sense of belonging and a sharing of each others’ success is important for the athletes. Successful clubs develop this sense of belonging and this helps the athletes encourage one another and strive for further success.
It is important that although the athletes’ own personal commitments dictate the times when they train, there are set times when the group comes together to train and socialize as a team. 

In consultation with each of the athletes and the club’s professional consultants, Bernie individualized each of their training regimes. The club recognizes the important contribution that professionals within the field of sport and fitness contribute to their A squad and see the need to utilize these services whenever possible, within their financial constraints. Although Bernie has expertise in the field of sprinting she recognizes the specific expertise of the fitness trainer in the field of specific fitness and therefore utilizes the clubs strength and fitness expert in this area. For this A squad to do well, the services of the club’s fitness expert, the physiotherapist, sport psychologist and the team manager are vital as is the squads access to specialist sports’ science services like the ‘New Zealand Academy of Sports ’ 
Early in the season, Bernie and the athletes established realistic personalised short and long term goals for each athlete. Bernie knows that it is better for the athletes to own their own goals and regularly measure their performance against their own times, aiming to progressively improve on their previous best, rather than measure themselves against the others in the group or outsiders. This she knew was a performance focus, incorporating process motivational goals, rather than an outcome focus. 
The aim of each of the personalized training programmes is to balance each athletes regime. This involves them periodically working on strength and speed in a progressive manner. She knows the younger athletes need to be closely monitored to ensure they are sticking to the small incremental overload targets set and not trying to lift weights or stress their systems more than specified in the training programme. Small incremental steps are necessary. Bernie often attends the early morning trainings with individual athletes to help encourage them and assess their technique, but she know she can’t be there all of the time so she made sure each of them has a least one training buddy. She treats the older athletes a little differently as she knows them well and expects them to be self-disciplined and stick to their demanding but realistic programmes.  However, they still need her technical advice and encouragement, so she is there assisting them when they need her help.
Tuesday and Thursday nights are club nights. Both groups are expected to be at training along with the field team and other senior club members, some of whom are less competitive. Bernie, with James’ help, sets squad-goals for these nights for both groups and while James manages the distance runners Bernie puts the sprinters through their routines. These most often involve competitive races, a series of starts or other specific focus routines and much discussion about their progress to date. The athletes help one another with specific issues that arise. From time to time, especially prior to major events, the team trainings involve mental rehearsal or visualisation of specific races as research has shown that mental rehearsal helps to strengthen neural pathways and therefore build an abstract picture or schema representation of the athlete’s performance. The clubs sports psychologist oversees much of this aspect which also involves other forms of focusing or motivating practices. He often uses video clips of previous successes in association with the visualization techniques. 

At some point during the trainings Bernie practices team relays. From time to time she throws in relays that include the other runners and sometimes the field athletes for a little fun filled variety. On Thursday nights, the group trainings are followed by a club meeting during which upcoming events are discussed and then the athletes are encouraged to socialize to further develop the team spirit.
· How do you think Bernie is doing as a coach?  
· Explain what she does that you agree with, or that you disagree with. Do you think the training regimes would lead to a successful club? 
· What does Bernie do that applies the perspectives presented in the resource information? 

· Answer the questions in Appendix 3 to help you identify some of his key points.
Appendix 3: How Athletes Learn and Make Decisions
	
	List One
	List Two

	Questions relating to athlete-learning
	What do I know or believe about athlete learning?
	What does the resource say about athlete learning?

	How do athletes develop, store and recall information about how to perform? What happens in the brain and in the joints and muscles when athletes have learnt something?
	
	

	How do athletes learn and then know what to do in competitive environments when split second decisions are required?
	
	

	Are athletes born with intuitiveness or do they learn this through practice in real situations? 
	
	

	Do athletes learn better when told what to do or when they have specific problems to solve? 
	
	

	When and how should technique improvement occur? When should athletes learn in the game/event context? 
	
	

	What role should the coach play in helping athletes learn?
	
	

	What role should other athletes play in helping athletes learn?
	
	

	What is kinesthetic awareness?  What do the terms ‘a feel for the game/event’, ‘ball sense’ (where relevant), and ‘game/event nous’ mean and how do athletes get this?  
	
	

	In terms of the learning and decision making processes how do athletes fine-turn ‘skills’ tactics and strategies? 
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