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Introduction 

The Coach Development Framework derives from the New Zealand Coaching Strategy 
and outlines the structures, policies and procedures to implement tactic three of this 
Strategy – ‘Improve coach education requirements and qualifi cations’.

The Framework provides a vision, establishes consistent national parameters and aligns 
the roles of the key players for coach development in New Zealand. 

Coach Development Vision

The vision of the New Zealand Coaching Strategy is to create a ‘World-Class Coaching 
Environment’. 

To support this, the vision for coach development is to achieve:

‘excellence in coaching practice’

through:

‘a national coach development system that empowers coaches to provide a high 
quality coaching service to all athletes’. 

Philosophy

Coach development is based on continuous improvement through the increasingly 
effective integration of coaching skills, knowledge and understandings in 
coaching practice.

Principles

The principles for coach development refl ect those of the New Zealand 
Coaching Strategy.

Ownership – coach development will be owned by coaches and those 
responsible for supporting coaches. National Sport Organisations (NSOs) will 
be primarily responsible for coach development within their sport.

Simplicity – coach development systems and procedures will be easy to 
understand, administer and maintain.

Holistic – coach development programmes will equip coaches to support the 
holistic development of their athletes to produce self-reliant athletes.

Outcome focused – coach development activities will support the objectives of 
the New Zealand Coaching Strategy – more time, increased recognition and 
status, and improved quality.

Continuous improvement – the Coach Development Framework will enable and 
encourage coaches to participate in ongoing development opportunities.

Partnership – coach development approaches will utilise the combined 
knowledge and experience of all the key players in coaching. 

•

•

•

•

•

•
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In addition coach development will be:

Community based – aligned with the New Zealand Coaching Strategy 
coaching communities.

Athlete centred – based on the needs of the athletes in the coaching 
communities and aligned to the stage of development of the athletes.

Applicable and practical – to meet the needs of the coaches that are developed,
so they can apply key learnings immediately.

Integrated – the sport-specifi c and general principles of coaching will be applied 
in a practical coaching environment. 

Flexible – to meet the range of needs of athletes, coaches and sports.

Inclusive – to acknowledge the needs of all athletes, including those 
with disabilities.

Appropriate for New Zealand – refl ective of New Zealand’s unique cultural 
and sporting environment.

Overview

The New Zealand Coaching Strategy defi nes coaching communities based on the 
indicative age of the groups of athletes coached. The SPARC Talent Development 
project is based on the stage of development of the athletes. 

The Coach Development Framework builds on and aligns these two documents, builds 
on the work of the SPARC Junior Sport reference group and will be compatible with a 
similar framework document for sport offi cials.

Figure 1 (derived from the SPARC Talent Development Framework document) represents 
an athlete development model that acknowledges the coaching communities, the 
stages of athlete talent development and key athlete support networks.

This multi-faceted athlete development model provides a mechanism for dealing with 
the vast array of different circumstances in which athletes (and hence coaches) in 
different sports fi nd themselves. Both athlete and coach development programmes 
need to coherently link these factors.

Figure 1: Athlete Development Model
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Structure

The Coach Development Framework provides the structure for the delivery of 
coach development within New Zealand. It represents a range of applied learning 
opportunities that will be available for coaches within each community and identifi es 
the key concepts that underpin this structure.

The aim of the Framework is to provide suffi cient information to enable NSOs to create 
coach development programmes and accreditation systems, but at the same time be 
suffi ciently fl exible to meet the varying needs of different sports. 

Coach development will be athlete centred. Coach development requirements will 
be based on athlete needs. Coach development will equip the coach to apply, in a 
practical context, requisite knowledge, skills and understanding to meet the collective 
and individual needs of athletes in the coaching communities in which they coach. This 
includes athletes with disabilities and athletes from all ethnic backgrounds and cultures.

Other key players in coaching will provide necessary support services.

Figure 2: Athlete-centred Coach Development
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Within each coaching community, while undertaking their coaching practice, coaches 
will have access to a range of both formal and informal coach development learning 
opportunities. In this document, learning opportunities for formal coach development 
programmes are grouped under general and sport-specifi c principles and are broken 
down into knowledge and skills packages (modules). This enables fl exible delivery 
and the potential to progressively accumulate learning, according to the needs and 
priorities of individual athletes, coaches and sports. 

Relevant learning will be integrated into ongoing coaching practice as illustrated 
in Figure 3.

Figure 3: Continuous Learning Model         
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community
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The modules will cater for a range of experience of coaches and stages of athlete 
development within specifi c coaching communities.

In addition, coaches will have access to informal coach development opportunities 
that will support wider personal development and growth. Examples of informal 
coach development include trial and error learning in conducting coaching 
practice, attendance at seminars and conferences, mentoring, informal networking 
opportunities with coaches from their own and other sports, and access to individual 
research opportunities (through both written and electronic media).

The coach development knowledge and skills modules that might be available in, for 
example, the Late Teenage coaching community to cater for the development needs 
of coaches with different levels of effectiveness and experience are represented in 
Figure 4. The table in Appendix 2 provides guidelines for the potential content of 
these modules.

Figure 4: Coaching Community Learning Opportunities
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If Figure 4 is extended to include all the coaching communities, and to acknowledge 
the importance of informal coach development, the result is a smorgasbord of learning 
opportunities for coaches, based on coaching practice, as represented in Figure 5. 
The ages quoted are indicative only.

Figure 5: Coach Development Framework I
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NSOs can group modules to form programmes and related qualifi cations that meet the 
needs of their sport. They may wish, for example, to create one coach development 
programme to target the Middle and Late Childhood communities and the stages of 
development of primary school aged athletes (6–12 years). Alternatively, they may 
wish to create a coach development programme in the Early Teenage community 
that provides learning for less experienced coaches, but also cater for the skills and 
knowledge of their most experienced coaches by providing an additional programme 
encompassing a number of extension modules. 

In addition, Figures 4 and 5 include modules for mentors, coach trainers and specialist 
skill coaches (e.g. a soccer goalkeeping coach), as required by the sport.

The detail to be included in the different modules will be guided by the information in 
Figure 6. The columns of Figure 6 split components of coach development into sport-
specifi c and general principle categories. The general principles column is further split 
to recognise coach development programme components directly related to ‘Athlete 
Development’ and other general components of coach development that arise from 
this. In Appendix 1, the detail within the ‘Athlete Development’ column is extended to 
list key points of difference between the developmental characteristics of the athletes 
and the corresponding athlete needs in the different communities. 

Possible components of the ‘General Principles’ and ‘Sport-specifi c Principles’ columns 
of Figure 6 are listed in Appendix 2. This information is intended as a guide to NSOs for 
programme development and for the development of general principles modules and 
resources to be coordinated by SPARC. Use of the information in the two appendices 
will help ensure a systematic coaching progression for athletes as they move through 
the coaching communities.  

Figure 6: Coach Development Framework II
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Programme Development

NSOs will create coach development programmes based on this Framework and the 
details in Appendices 1 and 2. SPARC will provide guidelines and work with NSOs 
to produce:

1. Key policies and procedures to:

write coach development programmes 

administer programmes 

consistently deliver programmes

evaluate and review programmes

assess learning.

2. Coach development programme documentation that includes:

competency statements

programme-specifi c administration detail (target audience, duration, etc)

module structure/learning outcomes/content

delivery processes (including coaching practice requirements)

quality assurance of delivery

assessment processes

resources requirements

accreditation/reaccreditation requirements. 

Training Coach Trainers, Mentors and Assessors 

This is a major priority for the coach development process and it must be addressed 
if the standards of coach development are to improve. Coach trainers, mentors and 
assessors need to be well trained. SPARC will have a signifi cant role in initiating high 
quality training systems that allow NSOs, and other deliverers of coach development, 
to train their coach trainers, mentors and assessors utilising the skills and knowledge 
of appropriate key players in coaching. 

SPARC will develop policies, procedures and programmes for this training. SPARC 
will also maintain a relationship with SFRITO that recognises the potential for sports 
to enter into a training agreement with SFRITO and link to SFRITO practical assessor 
training programmes, if they wish. 

Delivery

Coach development will be delivered through the NSO/Regional Sport Organisation 
(RSO) networks or by providers approved by the NSO or RSO. Approved providers 
could include Regional Sports Trusts (RSTs), tertiary education providers and the 
Academy of Sport network. 

Learning will include integration of sport-specifi c knowledge along with general 
principles, as much as possible through coaching practice. If this is not feasible, part 
of the learning process will be to support trainee coaches to integrate the theoretical 
learning within their coaching practice. Similarly, in undertaking practical coaching the 
coach will identify further areas for ongoing development and/or informal learning. 
Figure 7 on the following page represents this interaction.

•

•

•

•

•

•

•

•

•

•

•

•

•
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Figure 7: Coach Development Delivery Model
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The actual delivery of coach development needs to be fl exible and varied to meet 
the needs of different coaches. For beginning coaches with little previous coaching 
experience, the initial coach development may be as simple as an induction by an 
NSO-approved trainer:

providing key resources (including a Code of Ethics)

providing guidance on how to use the resources

helping coaches to set a positive coaching environment (including safety)

demonstrating some simple skills and delivery methods, including modelling 
of general coaching principles

providing access to more experienced local people, within the sport, 
for further help. 

The key is to give the beginning coach confi dence, some basic coaching methods 
and information on where they can get further help or opportunity to develop 
their coaching.

Delivery of ongoing coach development can then be based on more structured 
learning programmes, facilitated through trained and qualifi ed coach trainers, 
presenters or mentors. Ideally much of this coach development should be delivered 
in a practical context using techniques such as:

demonstrations (integrating sport-specifi c and general principles)

actual case studies

mentors or ‘buddy’ coaches

discussions based on the coach’s refl ection on their coaching practice. 

It is acknowledged that an approach which relies on experienced coaches supporting 
developing coaches is time intensive. As much as possible, other approaches will be 
related to applied practice and may include:

workshops

a series of seminars

online or distance education learning opportunities

informal learning opportunities such as attendance at conferences, networking 
within and outside the sport etc.

•

•

•

•

•

•

•

•

•

•

•

•
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Assessment

Assessment is a check that learning has taken place. Assessment will be competency 
based. The key to the assessment approach used is that it is fair, valid, appropriate and 
non-threatening. An example of valid assessment would be that practical coaching 
should be assessed through observing practice rather than writing about how the 
practice might be carried out.

Completing written assessments following the delivery of a coach development 
module, workshop or programme can prove to be a signifi cant barrier to coaches 
completing accreditation requirements. Hence, the rigour of assessment should be 
based on coaches’ needs. For example, a coach who wants simply to improve their 
own understanding to coach young athletes could be assessed in a different way from 
a coach who wants formal recognition of accreditation to advance employment or 
appointment prospects, or the coach who wants their learning recognised through 
credits on the National Qualifi cations Framework.

In some situations, having no formal assessment may be appropriate. For example, 
assessment relating to a briefi ng or seminar for beginning coaches of athletes in 
the Middle Childhood coaching community could be as simple as orally checking 
understanding as part of the learning process and providing informal feedback on 
coaching practice. Any certifi cate awarded would be for satisfactory attendance/
completion.

In situations that require more formal assessment, if delivery of coach development is 
best carried out using an experiential approach, then it follows that the emphasis of 
coach assessment should also be based on the effectiveness of the coach in applying 
their learning in a practical context. This can be achieved by approaches such as:

observing application of sport-specifi c and general principles within his/her 
coaching practice (and supplying verbal and/or written feedback) 

observing simulations, role plays, videos or demonstrations

assessing the tools that the coach actually uses in his/her practical coaching, 
such as planning documents, player analysis data, etc

presentation of a coaching log or coaching practice portfolio

evaluating mentor reports.

As long as the approach is valid for the knowledge, skills and understandings being 
assessed, the following approaches can also be effective: 

written or online responses to assessment tasks

oral questioning/interviews

completion of satisfactory reports and oral presentations, etc.

If a sport chooses to work with SFRITO (or NZQA) to align unit standard assessment 
to a coach development programme, the key is to defi ne the learning programme fi rst 
then work with SFRITO to match appropriate unit standards to the programme.

•

•

•

•

•

•

•

•
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Accreditation 

SPARC recommends an accreditation scheme that:

is the responsibility of the NSO 

encourages reaccreditation – that is, the encouragement of practising coaching 
accreditation that is renewable with continued coaching, ongoing professional 
development, adherence to a Coaching Code of Ethics and, if applicable, 
updating of health and safety requirements

has both the NSO and SPARC logos on the certifi cates of SPARC-endorsed 
programmes

includes the requirement for NSOs to have a recognition of prior learning 
policy that recognises previous experience and knowledge of general coaching 
principles. (NSOs may, however, want to see general principles applied in a 
sport-specifi c setting.)

Inclusiveness

A key principle of this Coach Development Framework is that the coach will cater for 
the needs of the athlete(s) being coached.

Coach development will equip coaches to understand their athletes’ needs, including 
how to cater equally for athletes with disabilities. NSOs should include references, 
examples and illustrations in coach development programmes and resources that 
acknowledge athletes’ ethnic backgrounds and cultures, different ability levels, 
and disabilities.

Enough fl exibility exists in the Coach Development Framework to allow NSOs to be 
able to develop programmes, modules and specifi c resources to meet the coach 
development needs of coaches of athletes with disabilities. 

Implementation Plan

SPARC has developed a plan to progressively implement the Coach Development 
Framework that addresses support for NSO programme development, resource 
development, and programme delivery and assessment. Key players in coaching will 
be advised of timelines and ongoing progress.

Roles of Key Players

The following defi nes the roles of the key players identifi ed in the New Zealand 
Coaching Strategy, in relation to the coach development tactic of the Strategy.

Coaches 

1. Ownership of their own coach development.

2. Delivery of a quality coaching service to all athletes.

All Coaching Key Players 

1. Recruitment, induction, retention, mentoring and support of coaches.

2. Reward and recognition of coaches.

3. Providing access to professional development and coaching opportunities.

4. Creation of professional career opportunities.

•

•

•

•
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SPARC

1. Leadership in coach development.

2. Alignment of coach development key players.

3. Identifi cation of key personnel and provision of professional development 
support for training coach trainers, mentors and assessors.

4. Management of coach development working groups.

5. Programme development and implementation guidelines.

6. Programme endorsement and ongoing quality assurance.

7. General principle module development.

8. General principle resource development, (electronically available for NSOs 
either to use, or adapt for use, in their programmes.)

9. Managing selected coach accreditation data.

10. Research, innovation and information management. 

11. Investment in and support of key players.

National Sport Organisations (NSOs)

1. Leadership of coach development in their sport.

2. Production of policies and procedures for systematic development, 
consistent delivery and assessment, and quality assurance of programmes 
(Quality Management System).

3. Research and innovation in their sport.

4. Creating/updating coach development:

pathways

programmes

delivery and assessment materials

resources.

5. Implementation, maintenance and quality assurance of coach development   
 programmes.

6. Delivery and assessment of relevant coach development programmes.

7. Training people in their sport to deliver coach development programmes.

8. Managing coach accreditation data for their sport.

Regional Sport Organisations (RSOs)

1. Delivery and assessment of relevant NSO coach development programmes. 

2. Implementation of NSO policies and procedures.

3. Working with other key players at the regional level.

•

•

•

•
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Clubs

1. Supporting NSO and RSO programmes.

2. Day-to-day communication with, and support of, coaches.

3. Fostering relationships between schools and sports.

Regional Sports Trusts (RSTs) 

1. Facilitating: 

relationships among key players of coaching and establishing coaching networks 
within and across coaching communities at a regional level

delivery of programmes in partnership with NSOs, RSOs and other key players 
in coaching.

2. Supporting NSOs to deliver their national programmes.

3. Working with NSOs and RSOs to improve capability for delivering national 
programmes.      

4. Delivering modules on behalf of sports or groups of sports as required.

New Zealand Academy of Sport (NZAS) 

1. Supporting coach development in the High Performance coaching community.

2. Facilitating seminar/module/programme delivery for the High Performance 
coaching community.

Sport, Fitness and Recreation Industry Training Organisation 
(SFRITO) and the New Zealand Qualifi cations Authority (NZQA)

The potential exists for sports to link with SFRITO and/or NZQA to match unit standards 
to their programmes. If they choose to do this, SFITRO will have a role in:

training of assessors

quality assurance (moderation) of assessment materials, processes and 
assessor judgements.

Tertiary Education Providers

Tertiary education providers offer a range of coach development and support 
opportunities for working with other coaching key players.

1. Within their programmes, tertiary institutions have the potential to deliver generic 
courses that cover requirements of NSO programmes that will be recognised by the 
NSOs and/or RSOs.

2. If students from tertiary institutions integrate their practical coaching requirements 
with those of the NSOs/RSOs, students will benefi t by achieving both a tertiary 
qualifi cation and a sport-specifi c coaching qualifi cation. 

3. Students that work with RSOs will potentially gain credibility within that sport’s 
networks, which in turn may generate further coaching opportunities or casual or 
vocational employment opportunities. 

•

•

•

•
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4. Sports that work proactively with tertiary institutions and support students in 
gaining practical coaching experience open another coach recruitment pathway.

5. Potential exists to develop training programmes for coach trainers, presenters
and mentors.

Schools

Schools have a large number of young people who are interested in sports and 
coaching. Potential exists for: 

schools to link with NSO coach development programmes and RST programmes 
to gain skills and knowledge that may encourage them to take initial steps on 
a coaching pathway

students to study coach development units of work that gain credit toward 
national qualifi cations

Physical Education New Zealand (PENZ) and teachers to play a role in supporting 
and encouraging young people to coach

schools to foster links with clubs and sports.

Sport and Exercise Science New Zealand and Sport Medicine 
New Zealand

Support for coach development programmes, based on coaches’ needs. 

•

•

•

•
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at
e 

pl
ay

 t
o 

in
cr

ea
si

ng
ly

 
de

lib
er

at
e 

pr
ac

tic
e.

6.
 

D
ec

is
io

n 
m

ak
in

g.
 

7.
 

Te
ac

hi
ng

 G
am

es
 f

or
 U

nd
er

st
an

di
ng

 (T
G

fU
).

8.
 

In
tr

od
uc

tio
n 

to
 t

he
 n

ot
io

n 
of

 c
om

pe
tit

io
n,

 w
ith

 
em

ph
as

is
 o

n 
im

pr
ov

em
en

t 
to

 w
in

.
9.

 
Pr

ov
is

io
n 

of
 a

 s
af

e 
em

ot
io

na
l, 

ph
ys

ic
al

, c
ul

tu
ra

l 
an

d 
so

ci
al

 e
nv

iro
nm

en
t.

10
. 

Pr
oa

ct
iv

e 
pr

om
ot

io
n 

of
 f

ai
r 

pl
ay

 a
nd

 m
or

al
 

de
ci

si
on

 m
ak

in
g.

11
. 

U
se

 o
f 

ro
le

 m
od

el
s 

as
 a

 t
ea

ch
in

g 
to

ol
.

12
. 

Lo
ts

 o
f 

po
si

tiv
e 

re
in

fo
rc

em
en

t,
 v

ar
ie

ty
, 

en
jo

ym
en

t.
13

. 
Le

ar
ni

ng
 t

hr
ou

gh
 m

is
ta

ke
s 

an
d 

cr
ea

tio
n 

of
 c

ha
lle

ng
es

.
14

. 
En

co
ur

ag
em

en
t 

to
 t

ak
e 

ris
ks

 in
 g

am
es

.
15

. 
Po

si
tiv

e 
in

pu
t 

fr
om

 p
ar

en
ts

.
16

. 
C

oo
pe

ra
tiv

e 
ac

tiv
iti

es
 t

ha
t 

re
in

fo
rc

e 
th

e 
en

jo
ym

en
t 

of
 p

la
yi

ng
 w

ith
 f

rie
nd

s.
17

. 
A

n 
em

pa
th

et
ic

 e
nv

iro
nm

en
t 

(u
nd

er
st

an
d 

an
d 

lis
te

n 
to

 in
di

vi
du

al
 a

th
le

te
s’

 n
ee

ds
). 

18
. 

Le
ad

er
sh

ip
 a

nd
 r

es
po

ns
ib

ili
ty

 o
pp

or
tu

ni
tie

s 
(in

de
pe

nd
en

ce
).

19
. 

Id
en

tifi
 c

at
io

n 
w

ith
 c

ur
re

nt
 c

hi
ld

ho
od

 t
re

nd
s.

20
. 

U
nd

er
st

an
di

ng
 o

f 
ho

rm
on

al
 m

oo
d 

sw
in

gs
 

(e
.g

. d
o 

no
t 

em
ba

rr
as

s)
.
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C

o
m

m
u

n
it

y
A

th
le

te
 C

h
ar

ac
te

ri
st

ic
s

A
th

le
te

 N
ee

d
s

Ea
rl

y 
Te

en
ag

e 
co

m
m

u
n

it
y

Ph
ys

ic
al

1.
 

G
ro

w
th

 s
pu

rt
s 

oc
cu

r 
an

d 
ar

e 
lik

el
y 

to
 c

au
se

 c
lu

m
si

ne
ss

.
2.

 
C

om
pl

ex
 m

ot
or

 s
ki

lls
 b

ec
om

e 
m

or
e 

re
fi n

ed
.

3.
 

H
or

m
on

es
 a

ff
ec

t 
bo

dy
 c

om
po

si
tio

n.
 

4.
 

A
re

 c
ap

ab
le

 o
f 

ha
nd

lin
g 

ap
pr

op
ria

te
 p

hy
si

ca
l t

ra
in

in
g/

w
or

kl
oa

d 
(o

th
er

w
is

e 
su

sc
ep

tib
le

 
to

 in
ju

ry
 r

is
k)

.
5.

 
A

re
 c

ap
ab

le
 o

f 
de

ve
lo

pi
ng

 e
ne

rg
y 

sy
st

em
s 

(e
.g

. a
na

er
ob

ic
, a

er
ob

ic
). 

6.
 

H
av

e 
m

at
ur

ity
 d

iff
er

en
ce

s 
w

ith
in

 a
nd

 b
et

w
ee

n 
ge

nd
er

s.
So

ci
al

1.
 

A
re

 s
ea

rc
hi

ng
 f

or
 p

er
so

na
l (

in
cl

ud
in

g 
at

hl
et

e)
 id

en
tit

y 
– 

ac
ce

pt
an

ce
 v

s.
 is

ol
at

io
n.

2.
 

Fr
ie

nd
sh

ip
s 

(b
ot

h 
sa

m
e 

an
d 

op
po

si
te

 g
en

de
r)

 f
or

m
ed

 a
re

 o
ft

en
 s

in
ce

re
 a

nd
 lo

ng
-la

st
in

g.
3.

 
Pe

er
 g

ro
up

s 
ar

e 
ve

ry
 im

po
rt

an
t.

4.
 

M
ov

e 
aw

ay
 f

ro
m

 f
am

ily
 r

el
ia

nc
e.

 
5.

 
M

ay
 b

eg
in

 s
ex

ua
l r

el
at

io
ns

hi
ps

.
6.

 
In

cr
ea

se
d 

co
st

s,
 w

id
er

 r
an

ge
 o

f 
op

po
rt

un
iti

es
 a

nd
 t

im
e 

co
ns

tr
ai

nt
s 

ca
n 

be
 b

ar
rie

rs
 t

o 
sp

or
tin

g 
in

vo
lv

em
en

t.
7.

 
Em

ph
as

is
 is

 o
n 

ba
la

nc
in

g 
ca

re
er

 g
oa

ls
 a

nd
 r

ol
es

 in
 li

fe
 –

 a
re

 s
ta

rt
in

g 
to

 f
or

w
ar

d 
pl

an
. 

8.
 

Ro
le

 m
od

el
s 

ar
e 

in
fl u

en
tia

l.
9.

 
A

re
 le

ar
ni

ng
 t

o 
co

op
er

at
e 

w
ith

 e
ac

h 
ot

he
r.

 
10

. 
H

av
e 

in
cr

ea
si

ng
 a

w
ar

en
es

s,
 a

nd
 p

os
si

bl
e 

us
e,

 o
f 

al
co

ho
l a

nd
 d

ru
gs

.
Em

o
ti

o
n

al
1.

 
H

av
e 

in
cr

ea
se

d 
aw

ar
en

es
s 

of
 b

od
y 

im
ag

e 
(n

ot
ic

e 
di

ff
er

en
ce

s)
 –

 e
.g

. d
is

ab
ili

ty
, 

w
ei

gh
t 

ch
an

ge
s.

2.
 

A
re

 s
ee

ki
ng

 t
o 

un
de

rs
ta

nd
 a

nd
 a

cc
ep

t 
se

xu
al

ity
. 

3.
 

Se
ek

 e
m

ot
io

na
l a

ut
on

om
y 

fr
om

 p
ar

en
ts

. 
4.

 
H

or
m

on
es

 c
au

se
 m

oo
d 

sw
in

gs
. 

5.
 

W
an

t 
re

sp
on

si
bi

lit
y 

an
d 

to
 b

e 
tr

ea
te

d 
as

 a
n 

ad
ul

t.
6.

 
In

te
rn

al
ly

 d
es

ire
 s

uc
ce

ss
, b

ut
 a

re
 in

fl u
en

ce
d 

by
 e

xt
er

na
l p

re
ss

ur
es

 t
o 

co
nf

or
m

 
(c

oo
l t

o 
be

 a
ve

ra
ge

).
7.

 
A

re
 v

ul
ne

ra
bl

e 
to

 n
eg

at
iv

e 
cr

iti
ci

sm
, b

ut
 r

es
po

nd
 t

o 
co

ns
tr

uc
tiv

e 
fe

ed
ba

ck
.

8.
 

Te
en

s 
w

ho
 d

ev
el

op
 d

iff
er

en
tly

 p
hy

si
ca

lly
 f

ro
m

 t
he

ir 
pe

er
s 

m
ay

 b
ec

om
e 

un
ea

sy
 a

bo
ut

 
ph

ys
ic

al
 c

ha
ng

es
. 

C
o

g
n

it
iv

e 
(t

h
o

u
g

h
t 

p
ro

ce
ss

es
)

1.
 

Li
ke

 t
o 

fi n
d 

th
ei

r 
ow

n 
so

lu
tio

ns
. V

al
ue

 p
re

se
nt

in
g 

th
ei

r 
ow

n 
id

ea
s.

2.
 

H
av

e 
lo

ng
er

 c
on

ce
nt

ra
tio

n 
sp

an
 –

 a
re

 r
ea

dy
 f

or
 m

or
e 

in
-d

ep
th

 le
ar

ni
ng

.
3.

 
A

re
 c

ap
ab

le
 o

f 
co

m
pl

ex
 p

ro
bl

em
 s

ol
vi

ng
.

4.
 

D
ev

el
op

 t
he

ir 
ow

n 
la

ng
ua

ge
. U

se
 t

ee
n 

sl
an

g.
 

5.
 

H
av

e 
se

ns
e 

of
 in

vi
nc

ib
ili

ty
. 

6.
 

Be
gi

n 
to

 v
al

ue
 s

et
tin

g 
go

al
s 

ba
se

d 
on

 f
ee

lin
gs

 o
f 

pe
rs

on
al

 n
ee

ds
 a

nd
 p

rio
rit

ie
s.

 
7.

 
Te

nd
 t

o 
be

 s
el

f-
fo

cu
se

d.
8.

 
M

ay
 la

ck
 u

nd
er

st
an

di
ng

 o
f 

th
ei

r 
ab

ili
tie

s 
an

d 
ta

le
nt

s.
 

9.
 

Be
gi

n 
to

 d
em

on
st

ra
te

 m
or

al
 t

hi
nk

in
g 

an
d 

ap
pr

ec
ia

te
 v

al
ue

s.
 

10
. 

A
re

 c
ap

ab
le

 o
f 

in
fo

rm
ed

 d
ec

is
io

n 
m

ak
in

g 
an

d 
ap

pr
ec

ia
te

 le
ad

er
sh

ip
 r

ol
es

.

1.
 

O
pp

or
tu

ni
ty

 f
or

 s
po

rt
-s

pe
ci

fi c
 s

ki
ll 

de
ve

lo
pm

en
t.

2.
 

Tr
ai

ni
ng

 p
ro

gr
am

m
es

 t
ha

t 
re

co
gn

is
e 

th
ei

r 
ph

ys
io

lo
gi

ca
l s

ta
ge

 o
f 

de
ve

lo
pm

en
t:

ph
ys

ic
al

 fi 
tn

es
s/

st
re

ng
th

sk
ill

 d
ev

el
op

m
en

t
in

ju
ry

 p
re

ve
nt

io
n/

 b
ur

no
ut

.
3.

 
C

oa
ch

es
 w

ho
 p

la
n,

 w
ith

 g
oa

l s
et

tin
g 

ba
se

d 
on

 n
ee

ds
.

4.
 

Si
m

pl
e 

ta
ct

ic
s.

5.
 

M
en

ta
l a

nd
 p

hy
si

ca
l c

ha
lle

ng
es

.
6.

 
St

ru
ct

ur
e 

an
d 

fi r
m

 b
ut

 f
ai

r 
di

sc
ip

lin
e.

7.
 

Em
pa

th
y 

– 
un

de
rs

ta
nd

in
g 

th
e 

pl
ay

er
 a

s 
a 

pe
rs

on
 

as
 w

el
l a

s 
an

 a
th

le
te

.
8.

 
Se

tt
in

g 
of

 r
ea

lis
tic

 e
xp

ec
ta

tio
ns

 o
f 

su
cc

es
s.

9.
 

Le
ar

ni
ng

 t
o 

m
ak

e 
de

ci
si

on
s 

an
d 

le
ar

ni
ng

 f
ro

m
 

m
is

ta
ke

s.
 

10
. 

In
cl

us
io

n 
in

 d
ec

is
io

n 
m

ak
in

g.
11

. 
Te

ac
hi

ng
 G

am
es

 f
or

 U
nd

er
st

an
di

ng
 (T

G
fU

).
12

. 
Tw

o-
w

ay
 in

te
ra

ct
io

ns
/e

ff
ec

tiv
e 

co
m

m
un

ic
at

io
ns

:
• 

co
ac

h/
at

hl
et

e
• 

co
ac

h/
fa

m
ily

.
13

. 
En

co
ur

ag
em

en
t.

14
. 

O
w

ne
rs

hi
p 

an
d 

re
sp

on
si

bi
lit

y,
 b

ut
 c

on
se

qu
en

ce
s 

if 
th

ey
 a

re
 ir

re
sp

on
si

bl
e.

15
. 

U
nd

er
st

an
di

ng
 o

f 
w

hy
 t

he
y 

ar
e 

do
in

g 
th

in
gs

.
16

. 
A

 s
af

e,
 s

ec
ur

e,
 n

on
-t

hr
ea

te
ni

ng
 e

nv
iro

nm
en

t.
17

. 
Su

pp
or

t 
fo

r 
co

nt
in

ue
d 

pa
rt

ic
ip

at
io

n 
(c

os
ts

, t
ra

ve
l).

18
. 

C
oa

ch
in

g 
th

at
 r

ec
og

ni
se

s 
th

ei
r 

lif
es

ty
le

.
19

. 
Be

in
g 

ta
ug

ht
 t

o 
be

 s
el

f-
re

fl e
ct

iv
e 

an
d 

to
 s

el
f-

an
al

ys
e.

20
. 

Ex
pe

rie
nc

es
 w

ith
in

 a
 v

ar
ie

ty
 o

f 
di

ff
er

en
t 

sp
or

t-
sp

ec
ifi 

c 
si

tu
at

io
ns

.

• • •



20

C
o

m
m

u
n

it
y

A
th

le
te

 C
h

ar
ac

te
ri

st
ic

s
A

th
le

te
 N

ee
d

s

La
te

 
Te

en
ag

e 
co

m
m

u
n

it
y

Ph
ys

ic
al

1.
 

M
os

t 
re

ac
h 

sk
el

et
al

 p
hy

si
ca

l m
at

ur
ity

.
2.

 
M

al
es

 c
on

tin
ue

 t
o 

ga
in

 m
us

cl
e 

st
re

ng
th

 a
nd

 m
as

s.
 B

ot
h 

se
xe

s 
co

nt
in

ue
 t

o 
de

ve
lo

p 
bo

ne
 m

as
s.

 
3.

 
H

av
e 

be
tt

er
 p

os
tu

re
 a

nd
 c

oo
rd

in
at

io
n.

 
4.

 
C

an
 a

ch
ie

ve
 a

dv
an

ce
d 

le
ve

ls
 in

 c
om

pl
ex

 s
ki

ll 
an

d 
m

ov
em

en
ts

.
5.

 
A

re
 r

ea
ch

in
g 

ph
ys

io
lo

gi
ca

l m
at

ur
ity

.

So
ci

al
1.

 
H

av
e 

st
ro

ng
, i

nd
ep

en
de

nt
 s

oc
ia

l n
ee

ds
 a

nd
 d

es
ire

s.
2.

 
St

at
us

 in
 p

ee
r 

gr
ou

p 
is

 im
po

rt
an

t.
3.

 
W

an
t 

to
 b

el
on

g 
to

 g
ro

up
s,

 b
ut

 b
e 

re
co

gn
is

ed
 a

s 
in

di
vi

du
al

s 
w

ith
in

 t
he

 t
ea

m
/g

ro
up

s.
 

4.
 

A
re

 li
ke

ly
 t

o 
be

 s
ex

ua
lly

 a
ct

iv
e.

 
5.

 
A

re
 in

 t
ra

ns
iti

on
 s

ta
ge

 –
 c

ha
ng

e 
in

 h
om

e,
 lo

ca
tio

ns
, s

po
rt

 in
vo

lv
em

en
t.

6.
 

C
an

 a
ss

um
e 

m
aj

or
 r

es
po

ns
ib

ili
tie

s 
an

d 
le

ad
er

sh
ip

 r
ol

es
.

7.
 

A
re

 e
ng

ag
ed

 in
 m

ak
in

g 
lif

es
ty

le
 a

nd
 c

ar
ee

r 
de

ci
si

on
s.

8.
 

A
re

 s
oc

ia
lly

 a
w

ar
e 

of
 t

he
ir 

ow
n 

an
d 

ot
he

rs
’ n

ee
ds

.
9.

 
Li

ke
ly

 t
o 

be
 in

vo
lv

ed
 in

 a
lc

oh
ol

 u
se

 a
nd

 r
is

k 
ta

ki
ng

 a
dv

en
tu

re
s.

Em
o

ti
o

n
al

1.
 

Se
lf-

id
en

tif
y 

be
co

m
es

 m
or

e 
st

ab
le

. 
2.

 
Fe

el
 t

he
y 

ha
ve

 r
ea

ch
ed

 t
he

 s
ta

ge
 o

f 
fu

ll 
m

at
ur

ity
 a

nd
 e

xp
ec

t 
to

 b
e 

tr
ea

te
d 

as
 a

du
lts

. 
3.

 
H

av
e 

m
or

e 
st

ab
le

 e
m

ot
io

na
l r

es
po

ns
es

 b
ut

 f
ee

lin
gs

 o
f 

in
fe

rio
rit

y 
an

d 
in

ad
eq

ua
cy

 a
re

 
no

t 
un

co
m

m
on

.
4.

 
Te

nd
 t

o 
as

su
m

e 
m

or
e 

re
sp

on
si

bi
lit

ie
s,

 w
ith

 t
he

 a
ss

oc
ia

te
d 

st
re

ss
.

5.
 

Fe
el

 t
he

 p
re

ss
ur

e 
of

 o
th

er
 p

rio
rit

ie
s,

 e
.g

. w
or

k,
 s

tu
dy

, c
hu

rc
h,

 fl 
at

s.
6.

 
A

re
 le

ss
 p

re
oc

cu
pi

ed
 w

ith
 b

od
y 

ch
an

ge
s 

an
d 

bo
dy

 im
ag

e 
(s

til
l a

n 
is

su
e 

th
ou

gh
). 

C
o

g
n

it
iv

e 
(t

h
o

u
g

h
t 

p
ro

ce
ss

es
)

1.
 

A
re

 a
bl

e 
to

 le
ar

n 
ne

w
 s

ki
lls

/c
on

ce
pt

s,
 a

nd
 c

an
 r

el
at

e 
to

 p
as

t 
ex

pe
rie

nc
e.

2.
 

H
av

e 
hi

gh
er

 le
ve

l o
f 

ab
st

ra
ct

 t
hi

nk
in

g.
3.

 
Pe

rs
on

al
 p

hi
lo

so
ph

y 
be

gi
ns

 t
o 

em
er

ge
.

4.
 

M
ak

e 
ch

oi
ce

s/
so

lv
e 

pr
ob

le
m

s/
ac

ce
pt

 r
es

po
ns

ib
ili

ty
.

5.
 

Se
lf-

ev
al

ua
tio

n,
 s

el
f-

co
rr

ec
tio

n 
an

d 
m

ot
iv

at
io

n 
be

co
m

e 
st

ro
ng

 t
oo

ls
.

6.
 

C
an

 d
et

er
m

in
e 

th
ei

r 
ow

n 
pl

an
s,

 s
ch

ed
ul

es
 a

nd
 g

oa
ls

. 
7.

 
A

re
 c

ap
ab

le
 o

f 
co

m
pl

ex
 a

na
ly

si
s 

an
d 

as
so

ci
at

ed
 d

ec
is

io
n 

m
ak

in
g.

1.
 

Sp
or

t/
ev

en
t/

po
si

tio
n-

sp
ec

ifi 
c 

tr
ai

ni
ng

.
2.

 
Sp

ec
ifi 

c 
st

re
ng

th
 t

ra
in

in
g 

as
 a

pp
ro

pr
ia

te
.

3.
 

In
cr

ea
se

d 
pr

ec
is

io
n 

in
 p

re
sc

rip
tio

n 
of

 
pr

og
ra

m
m
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 o
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 p
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, p
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 p
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 f
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 c
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 p
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p
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p
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ra
m

m
e 

C
o

m
p

o
n

en
ts

Th
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 c
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